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Humanistic Behaviorism
Applied - University 100: A
College Survival Skills
Course

In a previous paper (Benefield, 1878), a cognitive-social learning
mode! ol humanistic behaviorism was proposed. Tnhis modeal proclaimed
as i1s goal 1o make the mathodalogy of applied behavior analys's relevant
ta anyone wha might choose to use it lor purrosos of skil' development or
parsonal enrichment. Ir shart, the laking ol conlemporary self-manage-
ment and seli-actualization psychoogy to the lay pub'ic was suggested,
University 100; College Survival Skilis is an applcation of thatmodel to the
teaching of study skills. The grimary locus of the course is the developmant
of skil's thal promola surviving n callege

A brief history of the course.

During the lall semester, 1978, an ad hoc faculty commitiee was
formed 10 stucdy the campus problem described as “an unusually high
incidence of stugents failing courses™ and lo propose possible solutions
10 thig proplem. Anecdotal evicence provided ogtuoems suggesied that
the problem was due, in pan, 1o students having lailed to develop the skills
necessary o “stucy eflectively” for thelr courses. The idea of developing a
course 10 teach study skills emerged from the work of this committee.

Under the direction of the committee chalrperson. the commiliee
began an investigation of how other colleges and universities ullize
coursework 1o teach study sxills. A questionnaire was malled to over 100
collieges thal ndicated via their catalag that a swudy skilis course was
avalaole lor students. A reguest was made for a course syllabus and
textbook infarmation in addition 1o the questionnaire data. Only twenty-
nine insttutions provided complete questionnaire, syllabi. and lextbook
information. Based on 1hat dala and partial data from more than 50
institutions. the following conclusions ware drawn. Firsl, most col
offer a study skills course. Second. this course is typically a “crecit-tor-
graduation “ course that is administered through a counseling/tutorial/
learning ceniér on campus. Third, the tepics most olten noted (in catalogs
and syllabi) as “"course contenl” include: 1) time management; 2)
study/reading/comprenension systems and technigues; 3| test-taking
skills or test anxely management; 4] memory of concentration skil's; 5
relaxation/ magery ‘raining; 6} gealselling/contingency management; 7}
socal skills; and 8) writing/note-taking skiils,

In Qcteber, 1979, the commitlee recommanded Ihat LEU-Shraveport
pegin offaring a one-haur “credit” course {one lecture and one lab per
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week entitled "Callege Survival Skills™ using Pauk's (1974) How to Study 'n
College as the text, Course partic pation was voluntary and a pase/na
crecit gracing system was recommended.

In the fall anc spring semester, 1980-1981, University 100 was taught
using the Pauk text, however, beginning i the fall semestor, 1981,
Snaplro's (1978) Precision Nitvana was added as a supplemerta’ téxt and
the course was offerec as a two-hour "credit” course (lwe lecture and cna
lab nour per week). Effective the ‘all samester, 1982, the above lexts were
replaced with Fenker's (1981) Stop Studying Start Learning, Benellela's
(1882) Human Consciousness and College Survival, and lckes (1982)
Study Skils. Entering freshmen wnase ACT scores require them 1o take two
or more remedial courses are also now required 1o take Univers ity 1 00. By
far, the majority of stucents who enrcl in the coursa are voluntary
participants who describe themselves as “needing hep” 1o survive
college. Non-frashman studenis who enroll, typicaly, have made average
or pelow average graces |n previous college work and many are on
scholastic grobation and musl mairtain a 2.0 or better samester grade
point average to remain in scheal. Througn the fall semester, 1983, 770
students have participated n University 100,

Course content.

The approach used to teach study skills in this course focuses on the
conceptot “human consciousness” and its relevance o college surviva', A
bimodal parspective of human consclousnessile. TALKER and LISTEN-
ER; see Fenker, 1981) is prosonted. Techniques designed 10 promolte an
awareness of TALKER-skills and LISTENER-skills are exempliied and
demonsiratec during the course with specific reference lo college survival

TALKER conrsciousness s examined as i it were a predominantly
“making sense” phenomenon thatgenerally lends itseftoalinearanalysis.
Habituation, autematization, categorization. ana other perceplual proces-
ses are discussed and llustraled. Sequence analysis utilizing applied
benavior analysis principles. 's demonstrated as cne approach lor gaining
insight into TALKER consclousness.

LISTENER consciousness |s examined as a predeminantly nonlinear
“luet sensing" phenomenon characlerized oy i1s receplive nature.
Deaikman's (1966) deautomatization concept and EMG tiofesdback train-
ing experiences are ulilized 1o Ilustrate LISTENER awareness, Slencing
the TALKER is suggested as beneficlal in promoting LISTENER receplivi-
ty. The complementary union of TALKER and LISTENER is denoted as
being related to tha “path of heant” concept (Shapliro. 1978).

A generalzable sell-management program called EAT (expenmental
analysis of tnetalker) is taught in the course. EAT is based on the peinciples
of applied behavior analysis. The utilizaticn of an EAT dglary ana the
information necessary 10 use operational definitions, 1o conduc! lask ana
sequence analysis, and o establish functional relationships via single-
subject expenmental gesigns 1§ provided. Concenlralion, comprehen-
sion, memory, ime-managemant and other TALKER skilis are demonstra-
ted using the EAT technique, LISTENER skills (such ns croativity and
visual thinking) are taught ulilizing techniques such as deop musce
relaxation, brainstorming, and guided imagery  LISTENER skil's are
tzti:l?mmendad as an important balancea 1o the “controlonented" TALKER
skil's,

An EAT technigue Is also W b% students lor purposes of
managing stress or coping with a . Two TALKE R components of 1he
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stress regponse are funclionally analyzed. PERPs (physiological emer-
gency 'esporse patierns) and SSs (sell-stulements). Imagery and relaxa-
tion franing are used as technigues lor reducing slress. Stressiul
siluat ons are also examinad as an opporunity lor \ncreasing LISTENER
awarennss,

RAT (raticnal analysis ana thinking) s an EAT procecure designed for
dealing with MUSTerbation (Ellis, 1 8978) RAT is a sell-administered
program which germits studerts to ienti'y and refule irraticnal celiels or
MUSTS HAT is shown le be particularly uselul in aiflerentiating rrational
MUSTs and one's "patn of heart.”

A self-adminstered assertiveness traning package called EASI jex-
petimental analys:s of social interactions) 's also presented. EASlinvolves
ooth TALKER and LISTENER components. EAS! promotes discovering
‘what ong leels” and the approprale expression ol those ‘eelings.

Becoming ana Being are suggested as important concepts inachiev-
ing sell-actualization (i.e. one’s path of hearl) Being achieved via the
TALKER-silent. deautomalized LISTENER state which gromotes a non-
contingent acceplance of one's sell and all others, a feeling of unity with
thauriverse anc avision ofene's path ol heart, Being s characlerized by a
receplivily and yierding and a general acceplance of the “uncantrollability"
associalod with one's patk, Being 's emphasized as crucial in avo:dtng
pseudo-Becoming or self-justification. Becoming resulls when TALKE
ckil's (accessible o control) are employed In combination with Being.
Thus, balancing Being and Becoming 18 suggested as necessary for
achiev ng se!f-actualzation,

Data analysis and conclusions.

A research project was conducted uliizing seventy-six University 100
students during the lall semaster, 1880 previously reporied, see Benefield
& Perry, 1981). Thal study was cesigned 10 les! the elfectiveness of EAT
techniques in the acquisition of study sxills—specifically, individually-
stated operationzally defined, concentrative behavicrs, Both between
groups (n = 76] lcontingencies uliized -vs- no contingencies utilized) and
single sunject desgns (n = 35} ware employed for data analysis purposes
Dependent varlables examined included: changes in scores on the Wrenn
Study Hablis Inventory, test scores, @i, in olherco’lege courses; semester
grade-point averages: and weekly "concentration” dataincluding sutjec-
tive rating scales). The following cenclugions were drawn lrom the above
data (and have generally been re-cenlirmed in follow-up studies cenduc-
ted sincel

1. Concentrative behaviors (and other operationaly delinad study
skil'sj can be mproved using contingency managementsiraleg es
such a@s contingent payoctis” for concentrative performance and
task analysis of the concentrative aclivlies.

2. Exam scores and semesier grade-pont averages reflect the
changes shown in cencentrative behaviors,

3, Sludens vary considerably in 1heir bonelils from University 100, in
general, and EAT techniques, spacilical'y, Seventy o 76% ol the
gludents who complete EAT projects show improved graces,
Bal(!iet than hall of all University 100 sludents show improved
grades.
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Data collection has continued since the above reporl (n = 621}, Four
specific sources ol datla cellaction have been employed:

1. Single-subject research gesigns with volunteer partic/pants who
employ EAT technlques.

2. Written course eva ualions including detailed studentfeadback on
texibooks, lectures and class exercises and specilic skills/lach-
niques acquired

3. Anaysis of wrtlen narratves including an autobiographical
skalch, an obiluary (seée Shapiro, 1978), MUSTerbalion work-
sheets, and EAT dlaries.

4. Pre/post scores on the Myers-Brigas Type Indicator, the Rotter
Locus of Conlrol scale, the Heinberg Achievabllity of Fulure Goals
scale. the Crites Career Malurity Inventory, the Long-Term Personal
Direction Scale (Rcks, Epley & Wessman) and others. (Dala
analysis in progress; see lc<es ang Benelield unpublished data)

Twe conciusions may be justified from the apove data, Fist, EAT
particlpants continue to show 'mproves grages when compared o their
no-EAT counterparts and when compared 10 their owr prior perlormance,
However, 't shouid oe noted that these students "voluntarily partclpated,"
thus suggesting that thay may be more "metivated” than non-EAT partici-
pants. Second, noope generalizable techrigue is censistently correlated
with immediately improved concentrative behaviors, Instead, the foliowing
picture typically emerges. A student will experdment with numerous
technigues and sirateges dunng the semester besshe enrolls in University
100. By 1he following semesler a “personalized approach” to acacdemic
lasks has evolved. EAT panicpants show continued improvement in
grades during the semester ‘ollowing University 100 while no-EAT stu-
aents often remain at the same leve! ol improvement thal was oblained
whi'e they wera enrclied in Unlversity 100,

Analysis of the data collected onall University 100 students [Including
those who do not attempt larmal EAT projects) has produced the lollowing
two findings. First,the skills and behaviors most requently cited by students
asthe mestimportantin produging changes inacademic performance are:
% students reporting this facter)

1. Stress management/Relaxation training (57%)

2.Tima managemen! (37%)

3. Rewarding “good" concgmralbon behaviors (28%)

4. General leedback and SV skil's; i.e., concaniration location magic
pencil technique, gotcha point. eic. (26%)

5. Note-taking/Text-using skills {25%)

6. Dealing with lesl anxiety/Tes! siluation {21%)

7. Ulilizing "pay attention” behaviors in classes (20%)

8, Comprehension/Memaory lechniques (18%)

8. Visual-lmagery skil's (15%)

10, Assertivenass training (1 1%

Second, the other faclors and changes most frequently altributed to
the course and suagested by 1he sludents as related 1o their ncademic
suUCcess are:

1. Improved leelings/allitudes aboul "sell” (47%)
2 Improved intarpersonal communication skills (37%)

3. Changes In internal seli-statements (29%)

4. Improved ability to "quiel 1he talker" (16%)

5, Decreased "worry" behaviors (15%)

6. Docreased acts of aggression/intense anger [10%)
7. Increased acceptance of other persons (9%}

Final comment.

Students who complete University 100 generally learn o become
more successiul atacademic endeavors. Even grealeracademic success
is evidenced by those students who participate in formal EAT projects. Itis
1ne bellef of this author that this success is due, in part. 1o the development
of two sets of skills: 1) TALKER skills and a generalized problem-solving
sirategy thal promoles increased sell-responsidiity, and 2} LISTENER
skills and a nencontingent saf-acceplance that promotes commilment Lo
one's Indvidual path of heart,
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